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program, extensive use of technology, and the changing role of

teachers. Based on a 3-year review of the school's curriculum, it 4
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principles were institutionalized into the daily activities of

teachers and students. Findings were based on personal interviews

with staff, parents, and students, and inschool observations. In June

1995, the Dade County School Board did not renew the contract with

EAl. District-office reports indicated that South Pointe students did

not excel any more than did other Dade County students. EAI responded

that test scores are not the only or even the best measure of student

progress. Appendices contain an illustration of the Tesseract Way

components and results of the 1992-93 parent survey. (Contains 19
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About the SERVE Laboratory

ERVE, the SouthEastern Regional Vision for Education, is a coalition of educators, busi-

ness leaders, governors, and policymakers who are seeking comprehensive and lasting

improvement in education in Alabama, Florida, Georgia, Mississippi, North Carolina, and
South Carolina. The name of the Laboratory reflects acommitment to creating a shared vision
of the future of education in the Southeast.

The mission of SERVE is to provide leadership, support, and research to assist state and local
efforts in improving educational outcomes, especially for at-risk and rural students. Labora-
tory goals are to address critical issues in the region, work as a catalyst for positive change, serve
as a broker of exemplary research and practice, and become an invaluable source of informa-
tion for individuals working to promote systemic educational improvement.

Collaboration and networking are at the heart of SERVE's mission; the laboratory’s structure is
itself a model of collaboration. The laboratory has four offices in the region to better serve the
needs of state and local education stakeholders. SERVE's Greensboro office manages a variety
of research and development projects that meet regional needs for the development of new
products, services, and information about emerging issues. The development of this manual
was funded through such an R&D effort. The laboratory’s information office is located in
Tallahassee. Field services of fices are located in Atlanta, Greensboro, Tallahassee,and on the
campus of Delta State University in Cleveland, Mississippi.

To request publications or to join the SERVE mailing list and receive announcements about
laboratory publications, contact the SERVE office in Tallahassee (address below).

50 N. Ripley Street 41 Marietta Street, NW 201 Ferguson Building
Gordon Persons Building Suite 1000 UNCG Campus
Montgomery, AL 3613C Atlanta, GA 30303 PO.Box 5367
334-242-9758 404-577-7737 Greensboro, NC 27435
Fax 334-242-9708 800-659-3204 910-334-3211
SERVE-Line 800-487-7605 800-755-3277
Fax 404-577-7812 Fax 910-334-3268
345 South Magnolia Drive
Suite D-23
Tallahassee, FL 32301 Delta State University 1429 Senate Street
Lab Box 3183 1008 Rutledge Building
904-671-6000 Cleveland, MS 38732 Columbia, SC 29201
800-352-6001 001-846-4384 803-734-4110
Fax 904-671-6020 800-326-4548 Fax 803-734-3389
Clearinghouse Fax 601-846-4402

800-352-3747

Math Science Consortium
904-671-6033
800-854-0476

Fax 904-671-6010
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Executive Summary

SouthPointe Elementary School

Assessment Project
Thomas H. Peeler

n July 1994, the SouthEastern Regional

Vision for Education (SERVE) concluded

a three-year study of the effectiveness of
the implementation of a public-private
partnership effort at South Pointe Elemen-
tary School in Miami, Florida. South Pointe
was the first public school in the country to
be run by a private, for-profit education
company, Education Alternatives, Inc, (EAI),
under a five-year contract. This reports the
effort by looking at the planning and imple-
mentation process that took place.

The Tesseract Way program is made up of
twenty-seven pieces, or teaching/ learning
components, of a “puzzle” developed by EAL
The “puzzle” is shown in Appendix A. The
study conducted by SERVE focused on three
successful teaching/learning components
used at South Pointe that could be imple-
mented in schools throughout the country:
the parent empowerment program, exten-
sive use of technology,and the changing role
of teachers.

Based on a three-year review of South
Pointe’s curriculum, it appeared that by July
1994, the school was successful in imple-
menting the teaching/learning principles,
and that these principles were institutional-
ized into the daily activities of teachers and
students. These conclusions were based upon
personal interviews with staff, parents,and
students, and in-school observations of the
reviewer.

The original proposal to study South Pointe
included a plan to disaggregate achievement
scores for the final year according to student
longevity at the school; however, this was not
done as the Dade County School’s Office of
Accountability had not released the neces-

sary data at the time this study was con-
cluded.

In June 1995, the Dade County School Board
did not renew the contract with EAI Re-
ports by the district office indicated that the
South Pointe students did not academically
excel any more than other comparable
students in Dade County. EAl reported in
the June 14, 1995, Washington Post (as cited in
the New York Times, June 25) that test scores
“...are not the only, or even the best, measure
of the progress students are making.”




Introduction

hen South Pointe Elementary

School opened its doors for the

first time in Miami in September
1991, it became the nation’s first public-
private partnership in education. EAland
the Dade County Public Schools signed a
five-year contract which stipulated that EAI
would manage the classroom activities at the
school. The staff at South Pointe was trained
during the summer to implement EAI's
Tesseract Way educational program.

~ The name “Tesseract” comes from the famous

_children’s book “A Wrinkle in Time” by
Madelei.ie LEngle. She wrote about children
who took a fantasy trip through a tesseract, a
fifth dimensional corridor for traveling to
exciting new worlds. Tesseract is the trade-
mark for all of EAl's schools.

The media attention to this unique agree-
ment was immediate and widespread. Good
Morning America and the three major net-
work news programs, ABC, NBC, and CBS
periodically reviewed the South Pointe
program. Several national magazines such as
Time and Newsweek, and most major newspa-
pers such as the Los Angeles Times, New York
Times, Miami Herald, and the Wall Street
Journal examined the South Pointe program.
Major educational journals such as “Educa-
tion Leadership”and “The School Adminis-
trator” also featured South Pointe Elemen-
tary School.

The enrollment of South Pointe during the
1991-1992 school year was approximately 700
students. In June 1994, enrollment had risen
to 730 students. The ethnic composition of
South Pointe remained stabl~ with a 66%
Hispanic population, an 11% African Ameri-
can population and a 23% white and/ or
other ethnic group(s) population. Approxi-
mately 77% of the students participated in
the free and reduced lunch program,and

approximately 28% of the students were
limited English speaking. The demographic
data on South Pointe closely reflected the
Dade County Schools’' minority ratio, the
percentage of limited English speaking
students, and the percentage of students on
the free and reduced lunch program.

This report culminates a three-year study
conducted by SERVE, and authorized by
Dade County Public Schools, to study the
implementation and effectiveness of the
public-private partnershin effort between
Dade County Public Schools and Educa-
tional Alternatives, Inc. The findings repre-
sent the opinions of the consultant for the
study, and are based on results of interviews
and observations. This final report reviews
the status of private education companies in
the public school arena, summarizes the
assessment reports submitted to SERVE for
the 1992 and 1993 school years, and describes
three components of the Tesseract Way
program that could be implemented in
schools throughout the country: parent
empowerment, use of technology,and the
changing role of teachers.




Public/Private Partnerships
| in Education

ollowing the pioneering relationship

between the Dade County Public

Schoolsand EA], a gradual increase in
the number of public/ private school part-
nerships occurred. For example:

The Walt Disney Company, which created
Tomorrowland and the Experimental
Prototype Community of Tomorrow
(EPCOT), entered into an agreement with
Florida’s Osceola County School District
and Stetson University, a private institu-
tion in DelLand, Florida, to build a state-of-
the-art public pre K-12 school, Celebration
School, that is scheduled to open in the fall
of 1996 (Education Week, 1994).

EAI took over the operation of 12 schools
in Baltimore, Maryland in 1992, and 32
schools in Hartford, Connecticut in 1994.
According to the information provided by
EAI these schools continue to be in opera-
tion as of July 1995,

Sylvan Learning Centers negotiated con-
tracts with public schools to operate their
Chapter [ programs.

Chris Whittles' Edison Project diversified
its original corporate mission of building
private, for-profit inner city schools and
bid for public/ private partnerships much
like EAl has done.

The events that took place in Portsmouth,
Virginia in 1994 put into perspective the
growth of private education companies
interested in entering the publicarena.
When the Portsmouth Public School District
decided to solicit proposals from firms to

operate five schools, it briefed 22 prospective
managers who initially expressed interest in
a Portsmouth contract; seven private compa-
nies eventually submitted proposals. Al-
though the Portsmouth School District
postponed its decision to award a contract to
a private firm, the number of potential
bidders indicated the growth of interest in
forming public/ private partnerships.

Critics of privatization say such partnerships,
charter schools, and associated efforts fail to
show results, and that they produce nothing
more than what any good school would
produce. Henry Levin of Stanford University
was quoted by The Palm Beach Post on June 21,
1995, as saying that companies such as EAl
“...are learning reality at public expense.”



Review of the 1991-1992
Assessment Report

he first evaluation report on South

Pointe was submitted in june 1992,

(Peeler, 1992) and focused on the
extent to which the educational program
being offered at South Pointe represented
the best educational principles as defined by
a review of the educational literature. The
results of the first year’s report indicated that
the teachers were using teaching/learning
strategies that are described as “state-of-the-
art” by the research literature.

South Pointe teachers rarely conducted
lessons for the entire class. The teacher’s
primary role was that of coach, model, facili-
tator, listener, and guide. At South Pointe,
associate teachers from a local university
worked alongside a master teacher thereby
reducing the teacher/ pupil ratio. The active
learner, not the teacher, was on center stage.
Classroom observations revealed that stu-
dents frequently engaged in cooperative
learning activities. The master teacher and
associate teacher moved from group to group
offering assistance and guidance as needed.
Small groups of students worked together
using math and science manipulatives.
Students worked daily with computer-
assisted instruction in math and reading,
with word processing to complete their
process writing and project assignmentsand
simulated problem-solving software.

Starting in the second grade, students
planned their own math assignments and
reviewed their plans with the teacher. Stu-
dents often tackled higher-order projects
and were taught to be strategic learners. They
gradually learned about alternative ways of
finding information that included accessing

teachers, computers, the media center, vol-
unteers, peers or cross-age tutors. The
Swassing-Barbe Learning Modality Inventory
was administered to each student,and 95%
of the teacherssurveyed in EAls Teacher
Survey indicated they used the results of the
inventory to guide their instructional activi-
ties (Peeler, 1992).

Perhaps one of the more powerful activities
that occurred at South Pointe was the in-
volvement of parents in their children’s
learning program. Research has shown that
parental involvement is a prime determi-
nant in children’s learning and success at
school (Peeler, 1992). Four times a year the
parent and teacher met for the purpose of
setting and revising the student’s Personal
Education Plan (PEP). The parent confer-
ences and other information concerning the
PEP process are outlined in more detail in
the section of this report entitled “Parent
Empowerment Program.”

The 1992 assessment report further revealed
that the shared decision-making process
used at the school was working well and the
teachers interviewed believed they were
empowered to make decisions concerning
budgets, hiring, and curriculum matters.



Review of the 1992-1993
Assessment Report

he 1992-1993 Assessment Repert

focused on the extent to which the

Tesseract program was an integral part
of the vision and culture of the school.

Asin the 1991-1992 report, the data used in
the 1992-1993 report resulted from interview-
ing members of the professional staff, stu-
dents,and parents. Classroom observations
were conducted to determine the extent to
which the Tesseract Way philosophy was
becoming institutionalized into the regular
patterns of operation within the school
community.

The 1992-1993 Assessment Report’s review of
the literature (Peeler, 1993) indicates that
vision and culture are important ingredients
to the success of an organization or school.
Organizational experts from the corporate
and educational community such as
Senge(1990), Fullan (1991), Covey (1989),
Sergiovanni (1991), and Bennis (1985) indi-
cated that successful businesses and schools
have encompassing visions and cultures that
provide the basis for bonding people to-
gether as members of a learning commu-
nity—acommunity that knows its purpose,
why it exists, and the importance of the
clientele it serves.

Research on the change process (Hall, Hord,
Rutherford, & Huling-Austin, 1987, Fullan,
1991) indicates that a major reason for the past
failures of public schools to sustain educa-
tional change lies in the fact that decision
makers spend considerable staff develop-
ment time and money in the initiation
activities. Those are activities that happen

prior to using the innovation such as staff
development and funding. Far [ess attention
is devoted to the implementation issues such
as ongoing skill development, time to prac-
tice, and availability of resources.

EAl recognized these weaknesses in past
innovative school programs. Throughout
the 1991-1992 and 1992-1993 school years,
consultants from EAI were present at South
Pointe regularly to provide training for the
teachers in areas such as curriculum, class-
room management, and technology.

Reviews of the 1991-1992 Teacher Survey
(Peeler, 1992) and teacher interviews con-
ducted during the 1992-1993 school year
revealed that teachers continued to like
teaching at a Tesseract school and felt that
they were part of an exciting educational
experience. Classroom observations con-
firmed that the Tesseract Way philosophy
and components were becoming institution-
alized into the daily work culture of the staff.

Asindicated in the 1992-1993 Tesseract Qual-
ity of Service Survey, parents continued to be
highly satisfied with the program being
offered to their children and would recom-

mend the program to other parents (Peeler,
1993).

In addition to the Tesseract Quality of Ser-
vice Survey, the attached Dade County
Schools’ 1992-1993 Report Card Survey of
parent satisfaction indicated that the parents
at South Pointe rated their scl ool higher in
all eight areas when compared to the average
of all elementary schools in Dade County
(See Appendix B).
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Successful South Pointe
Teaching/Learning Practices

he Tesseract Way program uses many

of the best teaching/learning compo-

nents available to educators. Three of
these components in particular could be
implemented in schools throughout the
country: the parent empowerment program,
use of technology, and the changing role of
the teacher. That is not to say that coopera-
tive learning, student learning styles, process
writing, and other Tesseract Way compo-
ner ‘sare not important, However, the re-
search has been consistent in the past few
vears concerning the importance of parent
involvement in student learning, the impor-
tance that technology will play in the future
educational development of students, and
the importance of placing the student on
center stage with the teacher acting more asa
coach, facilitator, model, guide, and listener.

As reported in the 1991-1992 assessment
report (Peeler, 1992) the research on the
importance of parent involvement related to
student achievement is well documented.
Studies show that the extent of family par-
ticipation in a childs education is more
important than other family characteristics
such as socioeconomic level or parental
education (Henderson & Berla, 1994). When
families are positively involved in their
children’s education, children perform better
in «chool, achieve higher grades, and demon-
strate more positive 2.titudes and behavior
(Henderson & Berla, 1994; Becher, 1984).

4

At the center of the Tesseract Way is one of
the more powerful teaching/ learning prin-
ciples used by EAl—the Personal Education
Plan (PEP). The PEP is developed by the
parent, teacher, and student, and it outlines
the goals and objectives for that student.

Four parent conferences are held during the
vear with the first one differing significantly
frorn what happens in most schools. At
South Pointe, parent conferences are held
prior to the opening of each school year.

W hat is dif ferent about the first conference
is not the timing of the conference but the
content. The parent informs the teacher as
much as possible about the child’s social and
academic strengths or deficiencies. Parents
are encouraged to reveal as much as they feel
necessary regarding the childs health and
general family environment. It is during this
first conference each vear that the parent
and teacher jointly set the goals for the child.

Three additional conferences are held during
the year, and student progress is jointly
assessed by parents, students, and teachers.
Students are assessed through state-of-the-art
authentic measures. Each student at South
Pointe has a portfolio which remains at the
school as long as the child is in attendance.
The portfolios, containing pieces of student
work from all subject areas, are used
throughout the year by teachers to assess
student performance. It is at the parent
conferences that they become valuable tools
for parents toassess the academic growth
their children are making throughout the
year. For many parents and students at South
Point¢, the portfolios represent an opportu-
nity to view growth over a three-year period.

12




It is the philoscphy of EAl to provide all of
its Tesseract Way schools with state-of-the-art
teckinology. There is mounting evidence
which suggests that in order to function in
today’s society, America’s public schools must
welcome the use of technology in the class-
room (Jordan, 1993). Students use computer-
assisted instruction and word processing
daily, including problem-solving sof tware,
interactive systems such as the Discourse Lab,
and interactive educational television.
However, as indicated in an earlier report
(Peeler, 1993), computers are seldom used in
subject areas other than in language artsand
mathematics. As of June 1994, South Pointe
Elementary was ordering advanced science
laser discs and other subject area sof tware for
the purpose of expanding students’ options
in using computers. In addition, the school
successfully competed for a $250,000 state
grant to upgrade their local area network
(LAN)system.

Student success with computer-assisted
reading and math programs can be primarily
attributed to the intenstve in-service train-
ing the teachers received. In addition, EAl
chose two well-known educational software
firms (Computer Curriculum Corporation
and Josten Corporation) for the math and
reading programs. The teachers also use the
computer for administrative tasks such as
tracking student progress,documenting
student attainment of key objectives, and
highlighting impcrtant results of parent
conferences.

Finally, South Pointe has embraced the
Tesseract Way philosophy that all students
should be trained in word processing. South
Pointe students demonstrate excellent
keyboarding skills. Word processing is what
has become referred to as “PAC MAN with a
purpose,” and the projects South Pointe
students have completed on their computers
reflect the emphasis on word-processing
training.

Teachers in Tesseract schools adjust to the
strategy of yielding center stage and become
more of a coach, facilitator, model, guide, and
listener. As the teacher’s role evolves from
one of authority to that of facilitator or
guide, it provides students with opportuni-
ties and resources to direct their own learn-
ing (Wilkes, 1994). Classroom observations
and teacher interviews revealed that the
favorable teacher/ pupil ratio allowed teach-
ers toimplement the Tesseract Way program.
EAl's corporate mission of reducing class size
isaccornplished in several ways: (1) South
Pointe Elementary School in Miami has
raised money frora grants and corporate
contributions;(2) in Baltimore, class size has
been reduced by rebudgeting expenditures
for administration, maintenance, and opera-
tions; and (3) other charter or voucher
schools around the country are contracting

. out for maintenance and operations activi-
ties, cafeteria operations, and administrative
services to funnel more money intothe
classroom.

i3




Concluding Remarks

ade County Public Schools and EAl

signed a five-year contract which

stipulated that EAl would manage
the classroom activities at South Pointe
Elementary School. EAls stated goals were
that the Tesseract Way program would be
fully implemented and student achieve-
ment would improve.

A three-year analysis of the South Pointe
Elementary School program indicates that
the staff has been successful in implement-
ing a variety of successful teaching/learning
strategies from the research literature. Many
of the elementary schools in this country use
a few of the best teaching/learning principles
used at South Pointc. However, closer exami-
nation of the Tesseract Way program indi-
cates that EAl has taken the best teaching/
learning strategies available and combined
them into an integrated curriculum for
students.

In this final report, three Tesseract Way
teaching/learning principles have been
reviewed that could have substantial ben-
efits to other schools throughout the coun-
try: the parent empowerment prograin, the
use of technology, and the changing role of
the teacher.

Many of the leading educational experts on
the change process and restructuring (Fullan,
1991; Elsmore, 1990; Lewis, 1989) indicate that
successful restructuring can take as long as
five years. The Tesseract Way program has, in
many ways, successfully addressed the major
areas of restructuring: changes in the tearh-
ing/learning process; changes in the profes-

6

sionalization of teachers; and empowerment
of parents and community members. The
release of test results was not authorized at
the time of this report: there is no way to
assess the impact on student achievement.

In June 1995, the five-year contract between
South Pointe Elementary in Miami, FL. and
Educational Alternatives, Inc, ended and
was not renewed.
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Appendix A

Tesseract Way Teaching/Learning Program
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Appendix B

‘South Pointe Elementary School
Report Card Survey: A Survey of Parent
Perceptions 1992-1993 Administration
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3. If you are requesting an invoice, your order must include a purchase order number.

4. We ship by US. Mail and United Parcel Service. Calculate your shipping charges from the
table below. Shipping charges will be higher for special orders and shipping outside the
continental US. Please allow two weeks for delivery from the time we receive the order in
our office. If you require special shipping arrangements, let us know. In most cases, we can
accommodate your needs. '

5. For more information regarding SERVES products and ordering procedures, please call 800-
352-6001.

Up to $30.00 $ 2.50

$30.01 to $60.00 $ 500

$60.01 to $100.00 $ 7.50

$100.01 to $150.00 $ 10.00 N
$150.01 to $200.00 $ 12.50

$200.01 & above call for price

Appreciating Differences: Teaching and Learning in a Culturally Diverse

Classroom HTADI  $7.00%
Assessment in Early Childhood Education: Status of the Issue ECESI FREE
Building Resiliency: A Framework for School Safety HTESS Call
Children Exposed to Drugs: Meeting Their Needs * HTSEC  $7.00%
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Children Exposed to Drugs: What Policymakers Can Do PBCED
Comprehensive School Improvement HTCSI

Continuity in Early Childhood Education: A Framework for Home, School,
and Community Linkages ECECE

Designing Teacher Evaluation Systems that Support Professional Growth RDTES

Family Participation: An Essential Partnership ECEFP
Future Plans Planning Guide FPPLG
How to Assess Student Performance in Science: Going Beyond Multiple-

Choice Tests RDSPS
Interagency Collaboration: Improving the Delivery of Services to

Children & Families HTICO
Issues to Consider in Moving Beyond a Minimal Competency High

School Graduation Test , RDMCT
Leadership for Collaboration: A Training Program TRNLC
Learning by Serving: A Compendium of ldeas for Service Learning HTLBS
A New Framework for School Accountahility Systems RDFRA
Overcoming Barriers to School Reform in the Southeast - RDBAR
Promising Programs in Native Education LNPNE
Reducing Baby Bottle Tooth Decay RBBTD
Reengineering High Schools for Student Success HTRHS
A Resource Book on Transitions TRANRB
Rural Schools on the Road to Reform EDRUR
Scaling Up School Improvement Through Total Quallty Management:

The Pinellas County Story SSTOM
Schools for the 21st Century: New Roles for Teachers and Principals HTSTC

Sharing Success in the Southeast: Mathematics and Science Education SSMSI

Sharing Success in the Southeast: Preschool-to-School Transition SSPST
Sharing Success: Promising Service-Learning Programs SSPSL
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FREE
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$7.00*
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FREE
Call
$7.00*
$3.00
$3.00
$5.00
FREE
$7.00*
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$7.00*
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South Pointe Elementary School (Year 1) :A Public-Private Partnership RDSPI FREE

South Pointe Elementary School (Year 2): A Public-Private Partnership RDSP2  FREE

South Pointe Elementary School (Year 3): Assessment Project SRSP3 FREE
Southern Crossroads: A Demographic Look at the Southeast SRSCR  $7.00%
Special Offer #*1--School Improvement P 01 $25.00

Special Offer #2--Future Plans Video & Discussion & Planning Guides P02 ~ $2500

Special Offer *#3--Technology, Mathematics, and Science P03 $25.00
Special Offer #4--Southern Crossroads . P04 $25.00
Supporting Family Involvement in Early Childhood Education:

A Guide for Business SRSFI $5.00
Using Technology to Improve Teaching and Learaing HTTEC $7.00%
Youth Apprenticeship: A School-to-Work Transition Program HTYAP  $7.00%
Drug-Free Schools: A Generation of Hope VIDES $1995
Future Plans (Videotape) and Discussion Guide FPPAK $19.95
Passages: Providing Continuity from Preschool to School VTPST  $1995
School Improvement: Journey Toward Change | VTCSI $19.95
Southern Crossroads: A Demographic look at the Southeast VTSCR  $1995
Successful Mathematics and Science Practices: General Audiences VIMS3  $1995
Successful Mathematics and Science Practices: Policymakers VIMS6  $1995
Successfﬁl Mathematics and Science Practices: Teachers/Practitioners VIMS9  $19.95
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Name: _

Title: ____

Address: Qhome Qwork .. ___

City: . ... State: _ Zipr .
Phone: Qhome Qwork (. ) .
Fax:Q home Qwork ( )
Quantity { Description Item No. Unit Price Total
Subtotal
. Non-exempt Florida residents
Mail to: add 6% sales tax:
NEFEC/SERVE
Routel S& H*
Box 8500
3841 Reid Street Total
Palatka, FL 32177
Fla. Tax Exemption #:
Please photocopy this form for future orders.
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